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Rate between 1-10 
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Internet movie database 



Internet movie database 



Goodreads 



Rating scale differences 

1 2 3 4 5 

1 2 3 4 5 6 7 

1 2 3 4 5 6 7 8 9 10 

9/10 

8.6/10 

8/10 

Dawes, J. (2007).  Do data characteristics change according to the number of 
scale points used? International Journal of Market Research. 50 (1). 

 



Context: 
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Context: 

Vs 

Mid-morning snack foods 
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List the criteria of mid-morning snacks 
that are important to you 

Appropriate 
Definable 
Observable 
Distinct 
Complete 
Able to support descriptions 
across a continuum of quality 

(Brookhart, Susan M. How to create and use rubrics for formative 
assessment and grading, ASCD, Alexandria, USA, 2013) 

https://www.google.nl/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwjf3pGD6Z3aAhURKFAKHdpMDMcQjRx6BAgAEAU&url=https://thenewbaguette.com/2016/06/13/healthy-snack-foods/&psig=AOvVaw1d6Lu3zoAGtjXvxl1Kpj6c&ust=1522835095305925


Pick your top three criteria and think 
about 4 performance descriptors 

(Brookhart, Susan M. How to create and use rubrics for formative 
assessment and grading, ASCD, Alexandria, USA, 2013) 

Descriptive 
 

Clear 
 

Cover the whole range 
of performance 
 

Distinguishable  
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Rating scale differences 

1 2 3 4 5 

1 2 3 4 5 6 7 

1 2 3 4 5 6 7 8 9 10 

9/10 

8.6/10 

8/10 

Dawes, J. (2007).  Do data characteristics change according to the number of 
scale points used? International Journal of Market Research. 50 (1). 

 



Rubrics should 

Help you to rate the performance/achievement by: 

• having an appropriate scale to rate with 

• having clearly defined differences between the ratings which 

can be understood by all users 

 

Provide context to whatever it is you are rating by: 

• outlining criteria to rate against (clear to all) 

• being aligned to the (learning) objectives 



Designed to provide a consistent, shared 

understanding of what proficient performance looks 

like in practice. 

Rubrics 

(Introduction to Rubrics: An Assessment Tool to Save Grading Time, Convey Effective Feedback, and 
Promote Student Learning by Stevens and Levi 2005; Assessing Academic Programs in Higher 
Education by Allen 2004; and Learner-Centered Assessment on College Campuses: shifting the focus 
from teaching to learning by Huba and Freed 2000)  
 



Designed to provide a consistent, shared 

understanding of what proficient performance looks 

like in practice. 

(Introduction to Rubrics: An Assessment Tool to Save Grading Time, Convey Effective Feedback, and 
Promote Student Learning by Stevens and Levi 2005; Assessing Academic Programs in Higher 
Education by Allen 2004; and Learner-Centered Assessment on College Campuses: shifting the focus 
from teaching to learning by Huba and Freed 2000)  
 

Rubrics 

Reliability 
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Designed to provide a consistent, shared 

understanding of what proficient performance looks 

like in practice. 

(Introduction to Rubrics: An Assessment Tool to Save Grading Time, Convey Effective Feedback, and 
Promote Student Learning by Stevens and Levi 2005; Assessing Academic Programs in Higher 
Education by Allen 2004; and Learner-Centered Assessment on College Campuses: shifting the focus 
from teaching to learning by Huba and Freed 2000)  
 

Rubrics 

Reliability 



Designed to provide a consistent, shared 

understanding of what proficient performance looks 

like in practice. 

(Introduction to Rubrics: An Assessment Tool to Save Grading Time, Convey Effective Feedback, and 
Promote Student Learning by Stevens and Levi 2005; Assessing Academic Programs in Higher 
Education by Allen 2004; and Learner-Centered Assessment on College Campuses: shifting the focus 
from teaching to learning by Huba and Freed 2000)  
 

Rubrics 

Transparency 



Designed to provide a consistent, shared 

understanding of what proficient performance looks 

like in practice. 

(Introduction to Rubrics: An Assessment Tool to Save Grading Time, Convey Effective Feedback, and 
Promote Student Learning by Stevens and Levi 2005; Assessing Academic Programs in Higher 
Education by Allen 2004; and Learner-Centered Assessment on College Campuses: shifting the focus 
from teaching to learning by Huba and Freed 2000)  
 

Rubrics 

Accountability 



Designed to provide a consistent, shared 

understanding of what proficient performance looks 

like in practice. 

(Introduction to Rubrics: An Assessment Tool to Save Grading Time, Convey Effective Feedback, and 
Promote Student Learning by Stevens and Levi 2005; Assessing Academic Programs in Higher 
Education by Allen 2004; and Learner-Centered Assessment on College Campuses: shifting the focus 
from teaching to learning by Huba and Freed 2000)  
 

Rubrics 

Efficiency 



Good rubrics should 

Contain criteria:  A list of specific criteria to be rated. 

Outline peformance levels for all criteria:  3 to 5 clearly defined, 

distinct but continual  levels 

Improve reliability:  inter and intra-rater 

Be valid:  Rate what is intended and therefore be aligned to the 

learning goals (relating to the context) 

Be an instructional tool as well as an assessment tool 

Should make grading and feedback easier 



Choose essential criteria to grade against e.g. 

“Presentation”, “Analysis”, or “Citations”.  Be clear about 

their relative importance/weighting. 

 

Choose performance level descriptions based on your 

expectations e.g. unacceptable, sufficient, outstanding 

(OR take bottom up approach) 

(Brookhart, Susan M. How to create and use rubrics for formative 
assessment and grading, ASCD, Alexandria, USA, 2013) 

Creating rubrics for assessment 



Take the holistic approach and describe performance 
indicators for entire task (starting with best possible 
outcome) (OR take bottom up approach), then pick out 
groups of similar skills to split these into separate criteria 
e.g. “Organization”, “Analysis”, or “Citations”. 
 
Develop descriptions of intermediate-level then low-level 
products and assign intermediate/low-level categories. 
 
Add performance level labels (and/or related scores). 

(Brookhart, Susan M. How to create and use rubrics for formative 
assessment and grading, ASCD, Alexandria, USA, 2013) 

OR 



Introduction to Rubrics: An Assessment Tool to Save Grading Time, Convey Effective Feedback, and Promote 
Student Learning by Stevens and Levi 2005 

• What is the goal of this assignment / task? 
 

• What specific learning objectives should be met in the process? 
 

• What evidence can students provide to show they have 
accomplished these? 
 

• What are your highest expectations for student performance? 
 

• What is the difference between a marginally acceptable or 
marginally unacceptable performance in this task? 

 

The Criterion Question: 
What characteristics of student work would give 

evidence for student learning or their skills required in this task? 



(Brookhart, Susan M. How to create and use rubrics for formative assessment and grading, ASCD, 
Alexandria, USA, 2013) 

Descriptive 

Performance is described in terms of what is observed in the work. 
 

Clear 

Both students and assessors understand what the descriptions mean. 
 

Cover the whole range of performance 

Performance is described from one extreme to the other. 
 

Distinguishable among levels 

Descriptions are different enough to be unambiguous. It should be possible to match 
examples of work to descriptions at each level. 

The Performance Level Question: 
What does student work look 

like at each level of quality, from high to low, on this criterion? 
 



Rubric tips 

• Do not use descriptors of the work only, think about how the 

work demonstrates learning, development or skill sets (to avoid 

students working purely to the rubric). 

• Don’t score for irrelevant features or latent skills (e.g. neatness, 

grammar). 

• “Anchors” can be useful (examples of each level). 

• Leave space for comments and feedback. 

• Grade one criteria area at a time. 

• “Scoring” needs some consideration first (for formative 

assessment scoring may be avoided). 

(Brookhart, Susan M. How to create and use rubrics for formative assessment and grading, ASCD, Alexandria, USA, 
2013) 
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Scoring sheets 



Scoring sheets 



























Scoring grades from rubrics 

Turning the rubric score directly into a percentage can give 
misrepresentative scores e.g. 
 
Divide the points earned by the points possible: 

6 out of 12 points = 6 ÷ 12 ≡ 50 % 

Presentation 

criteria 

1 2 3 4 

Clear 

communication 

skills 

Poor / unclear 

communication 

Initial equation 

and answer only 

are shown 

Initial equation, 

steps, and answer 

are shown 

Initial equation, all 

steps, and answer 

are shown 

Academic content Content is 

incorrect 

Steps are incorrect 

or not present, but 

answer is correct 

Steps are correct, 

but answer is 

incorrect 

Steps are correct 

and answer is 

correct 

Explanation of 

results 

Explanation is 

present but 

demonstrates a 

lack of 

understanding 

Explanation 

indicates a 

minimal 

understanding of 

procedure 

Explanation 

indicates 

procedures are 

understood 

Explanation clearly 

indicates 

procedures are 

understood at an 

advanced level 



Scoring grades from rubrics 
Presentation 

criteria 

1 2 3 4 

Clear 

communication 

skills 

Poor / unclear 

communication 

Initial equation 

and answer only 

are shown 

Initial equation, 

steps, and answer 

are shown 

Initial equation, all 

steps, and answer 

are shown 

Academic content Content is 

incorrect 

Steps are incorrect 

or not present, but 

answer is correct 

Steps are correct, 

but answer is 

incorrect 

Steps are correct 

and answer is 

correct 

Explanation of 

results 

Explanation is 

present but 

demonstrates a 

lack of 

understanding 

Explanation 

indicates a 

minimal 

understanding of 

procedure 

Explanation 

indicates 

procedures are 

understood 

Explanation clearly 

indicates 

procedures are 

understood at an 

advanced level 

Alternative option:  Think about what the performance categories mean, then 
turn the rubric score directly into a mean score per criteria. 
 
Example: Student earns 6 out of 12 points 
6 out of a total of 3 criteria is an average of 2 out of 4. 
Translate this to something meaningful. 

Bare pass Good Excellent Inadequate 



Scoring grades from rubrics 

3 1.0 1.0 
4 1.3 2.5 
5 1.7 4.0 
6 2.0 5.5 
7 2.3 6.3 
8 2.7 7.0 
9 3.0 7.8 

10 3.3 8.5 
11 3.7 9.3 
12 4.0 10.0 

2.5 
3.3 
4.2 

5 
5.8 
6.7 
7.5 
8.3 
9.2 
10 



Scoring grades from rubrics 

3 25% 1.0 
4 33% 2.5 
5 42% 4.0 
6 50% 5.5 
7 58% 6.3 
8 67% 7.0 
9 75% 7.8 

10 83% 8.5 
11 92% 9.3 
12 100% 10.0 

2.5 
3.3 
4.2 

5 
5.8 
6.7 
7.5 
8.3 
9.2 
10 



Rating scale differences 

1 2 3 4 5 

1 2 3 4 5 6 7 

1 2 3 4 5 6 7 8 9 10 

9/10 

8.6/10 

8/10 

Dawes, J. (2007).  Do data characteristics change according to the number of 
scale points used? International Journal of Market Research. 50 (1). 

 



Rating scale differences 

1 2 3 4 5 

9/10 

Dawes, J. (2002). Five point vs eleven point scales: does it make a difference 
to data characteristics? Australasian Journal of Market Research. 10(1), 39-47. 

1 ? ? ? 10 

1 3,25 5,5 7,75 10 

8.9/10 







Scoring grades from rubrics 

Presentation 

criteria 

1 2 3 4 

Clear 

communication 

skills 

Poor / unclear 

communication 

Initial equation 

and answer only 

are shown 

Initial equation, 

steps, and answer 

are shown 

Initial equation, all 

steps, and answer 

are shown 

Academic content Content is 

incorrect 

Steps are incorrect 

or not present, but 

answer is correct 

Steps are correct, 

but answer is 

incorrect 

Steps are correct 

and answer is 

correct 

Explanation of 

results 

Explanation is 

present but 

demonstrates a 

lack of 

understanding 

Explanation 

indicates a 

minimal 

understanding of 

procedure 

Explanation 

indicates 

procedures are 

understood 

Explanation clearly 

indicates 

procedures are 

understood at an 

advanced level 

Bare pass Good Excellent Inadequate 



Scoring grades from rubrics 



Scoring grades from rubrics 

 

Presentation 

criteria 

1  ̶  5.4 5.5  ̶  6.9 

 

7.0  ̶  7.9 8.0  ̶  10.0 

Clear 

communication 

skills 

Poor / unclear 

communication 

Initial equation 

and answer only 

are shown 

Initial equation, 

steps, and answer 

are shown 

Initial equation, all 

steps, and answer 

are shown 

Academic content Content is 

incorrect 

Steps are incorrect 

or not present, but 

answer is correct 

Steps are correct, 

but answer is 

incorrect 

Steps are correct 

and answer is 

correct 

Explanation of 

results 

Explanation is 

present but 

demonstrates a 

lack of 

understanding 

Explanation 

indicates a 

minimal 

understanding of 

procedure 

Explanation 

indicates 

procedures are 

understood 

Explanation clearly 

indicates 

procedures are 

understood at an 

advanced level 

Adequate/ Pass Good Excellent Inadequate 
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Scoring grades from rubrics 



Take Home Task:  What are the strengths and 
weaknesses of the rubric and scoring sheet designs 

which you have been given? 

What type of design would suit your purposes best? 


